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What Influences Student Attitudes Toward a Course

Drawing from work in
their discipline, services
marketing and manage-
ment, they extrapolated
seven factors that might be
significant determinants of
student attitudes. Using a
complex statistical model,
two researchers tested the
seven factors and found
that four of them explained
77 percent of the variations
in attitude toward the
course: instructor, course
topic, course execution,
and the room (physical en-
vironment).

They write of these find-
ings: “An important result
is that there are significant
factors, in addition to the
instructor, at work shaping
a student’s attitude toward
a class that he or she may
take. The model shows
that course topic has just as
strong an influence on atti-
tudes as does the instruc-
tor.” (p. 144) Only re-
quired courses were in-
cluded in the study. They
covered topics about which
students had a range of
interests, from not being
interested at all to the
course topic being intro-
ductory to a major. The
researchers point out that if
the subject matter of a
course influences how stu-

dents related to a course,
then their level of interest
out to be acknowledged as
a contributing factor on
course evaluations. At this
time most course evalua-
tions focus exclusively on
instructor-related variables.

Equally interested in this
work are those other fac-
tors not found to influence
student attitudes toward
courses. For example, the
student him- or herself was
not found to significantly
contribute toward attitude
about the course. The re-
searchers explain why they
were surprised by this find-
ing. “Given the emphasis
some educators place on
encouraging students to
take ownership of their
education, it was surprising
to find that, overall, this
group of students did not
see themselves as being
instrumental in shaping
their own education experi-
ence.” (p. 146) What the
finding confirm is that stu-
dents (at least those in this
cohort) do not understand
that they are at least par-
tially responsible for what
happens to them in courses.
It seems reconfirm the ex-
tremely passive orientation
may students take toward
knowledge acquisition.

Also surprising was that
fact that other students
were not seen as a factor
influencing student atti-
tudes.

Finally, in a follow-up
analysis that explored some
of the factors related to
course execution (which
these researchers defined
as overall design and con-
duct of the course), there
was confirmation for some
facts about participation
many of us have observed
in our individual class-
rooms. “Students in
classes where participation
was expected and graded
were significantly more
likely to prepare for class,
attend class, and commit to
excellence. Students in
those classes where partici-
pation was emphasized
were also significantly
more likely to value the
contributions that other
students make to their
learning experiences.” (p.
146)

Reference: Curran, J.M.
and Rosen, D. E. (2006).
Student attitudes towards
college courses: An ex-
amination of influences
and intentions. Journal of
Marketing Education, 28
(2), 135-148.
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How to Support Online Teachers In Their Work

This article is used with the permis-
sion of Ms. Kate Butler and is pub-
lished with the Australian Flexible
Learning Community at

http://community.flexiblelearning.net.au/
ManagingFlexibleDelivery/content/article_4501.htm

There are many facets to supporting
teachers and many of the issues are
the same, whether they work online or
via traditional delivery methods.
Teachers need access to reliable fa-
cilities and resources, pedagogical,
administrative, technical and social
support, access to professional devel-
opment and career progress, informa-
tion on employment and health and
safety issues and an opportunity to
improve their skills and the quality of
the courses they deliver. This article
will focus specifically on providing an
online support system for teachers
that can allow them access to these
opportunities regardless of their geo-
graphical location or delivery method.

Whether the online teacher is working
at home or in the workplace, the
online environment provides a unique
opportunity to provide teacher support
in a way that is difficult to replicate
face-to-face. It has the potential to
provide a better and more active ser-
vice for teachers if it can be online,
accessible, asynchronous and reliable.
This allows equal, flexible and visible
participation and there is the potential
for greater interaction across locations

than traditional support methods. Itis °

innovative in its ability to allow
teachers to be actively involved in
their own support network.

The benefits of providing an online
teacher support system includes:

It can be accessed at any time
from any location

It can bring together teachers in
similar disciplines at different
locations

e It promotes the sharing of re-
sources and ideas

It allows teacher-to-teacher sup-
port and mentoring

It can be used as a tool for course
and curriculum development

It can act as a central repository
for resources and information

It can be archived

A framework for an online teacher
support system can revolve primarily
around an asynchronous discussion
forum, which can take a variety of
forms depending on the number of
participants and available facilities:
Shared set of email addresses.
This is ideal for very small groups
who use email regularly and have
limited access to more extensive
online facilities. It can be used
with a common email software
application to share document
versions automatically (for exam-
ple Qualcomm Eudora’s ESP fea-
ture.)

Email mailing list. Free versions
are available and this is a simple
way to ensure all participants
automatically receive all mes-
sages. An Example is Yahoo
Groups.

Discussion Board. This is good
for larger groups or multiple dis-
ciplines as separate conferences
can be set up. It allows a central
document depository to be estab-
lished and can often be accessed
via the Web or email. Examples

are WebBoard, FirstClass.

Virtual Learning Environment.
This allows for a more structured
environment that can accommodate
various facilities such as a discus-
sion board, chat, home pages, link
depository and specific customiza-
tion. Examples are WebCT, Black-
board, and Moodle.

The online discussion forum allows:

Open communication between
teachers, administrators and tech-
nical support. The forum can act
as a common communication point
between staff who may rarely meet
face-to-face.
Support on pedagogical issues.
This may include
*  The nature and meaning of
course materials
*  The standard and frequency
of contributions from stu-
dents
*  The type and level of feed-
back required on specific
activities
*  The source and selection of
additional student materials
*  How learning outcomes and
assessment criteria are de-
fined and met
*  The relationship between
theoretical concepts and
practical application
*  Learning styles and rela-
tionships
*  Innovations and current
thought in specific subject
areas.

WGHEE FOR EDUCATION
www.aesharenet.com.au/FIE2/



Volume 10, Issue 10 Page 3

How to Support Online Teachers In Their Work Continued

Mentoring of new staff. New
teachers can ask for support and
guidance on a range of issues and
receive personalized and timely
feedback that is viewable by other
teachers. Past questions and an-
swers can be archived so that they
can be accessed at any time,
avoiding the need to repeat com-
mon issues every time a new
teacher joins the group. Group

forum to share their ideas and to
collaborate.

Course development. All of the
aspects listed above can contrib-
ute to teachers being involved in
ongoing active course develop-
ment and this can be made possi-
ble and encouraged by a facilita-
tor with the ability to implement
changes.

location, especially asynchronous
so staff can contribute at any
time.

A reliable system. It can be very
discouraging if teachers can’t ac-
cess the forum when their sched-
ule allows and frequent lack of
access can deter teachers from
contributing at all.

Participation across levels. This
can include management, admini-

stration, teachers and technical
support and allows several facets

mentoring can be as effective as
one-to-one interaction and has the

One of the key benefits of a web-
based discussion forum is that it can
act as an archive of information and

added benefit of drawing on a
broader pool of experience, an
advantage that is harder to repli-
cate in traditional face-to-face
support networks.

Support on technical issues.
Teachers and technical support
staff can share their expertise in
an open forum to resolve common
technical issues. Archived dis-
cussions can form the basis of
‘frequently asked ques-

tions’ (FAQ) and technical prob-
lems that can be foreseen (for ex-
ample, planned interruption to
server access and maintenance of
facilities) can be shared in a
timely manner so teachers can
inform students and make contin-
gency plans.

Social interaction. This can be
an important pat of building
teams and rapport between staff
and is particularly important for
staff who may not meet face-to-
face frequently.

Sharing of resources and ideas.
Teachers, who use their particular
skills to develop new ways to
manage their work or students or
may have new ideas and re-
sources, can use the discussion

can be a place to share and store key
documentation. These could include:

A Teacher Guide

Templates for students progress
tracking, attendance, portfolios,
etc.

Examples of student work
Minutes of meetings

OH&S guidelines

Employment information
Professional development infor-
mation

In order for an online discussion fo-
rum to be successful, it can help if
there is:

Management and teacher sup-
port. This allows the facility to
be seen as a positive tool that has
real benefits and is not just an
added responsibility.

A facilitator to implement ideas.
The facilitator can draw discus-
sions to a close and should have
the authority to actually imple-
ment new ideas. This makes the
system an active tool that can af-
fect real change and progress.
Equal access for all relevant
staff. This may mean the forum
needs to be accessible from any

of teacher support to be realized.
Regular contributions and ac-
tive participation. All of the
aspects listed above encourage
teachers to become actively in-
volved on an ongoing basis and
the failure of any one aspect can
discourage teachers from contrib-
uting regularly or understanding
the value of helping create an ac-
tive and productive forum.

Some examples of different ways an
online discussion forum can be util-
ized:

A student submits work that is of
dubious quality and the teacher
posts a message to the teacher
support group asking for feedback
on whether the work is accept-
able. This can help standardize
assessment levels and can encour-
age more objective feedback from
individual teachers.

A teacher has a suggestion for
new resources or links to be in-
cluded in the course materials and
asks for feedback from others.
This allows a broader assessment
of fresh information and eases the
load on course developers to keep
up-to-date with new resources.
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e A students sends an aggressive
email to their teacher who is un-
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A robust and active online teacher sup-
port system has the potential of provid-

sure how to respond ands asks for
advice from other teachers. It can
be difficult to respond objectively
to emotional content and seeking
feedback helps the teacher stay
objective whilst also giving them
time to think carefully about their
response.

A teacher develops a new system
for tracking student progress and
shares it with other teachers. This
allows teachers with a variety of
skills to share their expertise and
innovative ideas.

A farewell celebration is being
organized for a teacher and the
discussion forum is used to organ-
ize a time and location. Various
social interactions and activities
can be contributed to and this can
help build teams and rapport be-
tween individuals.

New Occupational Health and
Safety guidelines are released and
the relevant documentation is
shared with the teach group. This
can allow an archive of essential
work related information to be
kept so that staff can access it any
time.

ing a better and more effective service
to teaches than an equivalent face-to-
face network if it is implemented suc-

cessfully and supported sufficiently. It

can allow flexible access, equal and

visible participation and has the poten-

tial for greater interaction across loca-

tions than traditional support methods.

It can be innovative in its ability to
allow teachers to be actively involved
in their own support network and to
participate in the quality of the learn-
ing environment they provide.
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Friday, December 8, 2006
Last day of instruction

Monday, December 11, 2006
Final Exam week
December 11-16, 2006

Monday, January 8, 2007

Beginning-of-semester Inter/Intra
Collegiate Transfer Period

January 8-22, 2007

Monday, January 22, 2007

Deadline to add a 1st half-session
course

Friday, February 9, 2007

Deadline to drop or elect credit/no
credit for a 1st half-session course
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